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Long-Term Targets Addressed (Based on NYSP12 ELA CCLS) 

I can write an informative/explanatory text. (W.3.2) 

I can use the writing process to plan, revise, and edit my writing (with support). (W.3.5) 

Supporting Learning Targets Ongoing Assessment 

• I can write a first draft of my Peter Pan summary. • Students’ first draft writing 
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Agenda Teaching Notes 

1. Opening 

A. Unpacking the Learning Targets (2 minutes) 

2. Work Time 

A. Mini-Lesson: Moving from Plan to First Draft (18 

minutes)  

B. Writing a First Draft (25 minutes) 

C. Mini-Lesson: Simple and Complex Sentences (10 

minutes) 

3. Closing and Assessment 

A. Debrief: Reflections of a Writer (5 minutes) 

4. Homework 

A. Lesson 3 Homework 

 

• In Work Time A, the teacher does a think-aloud and begins to create a first draft summary paragraph. 

The most important aspect of the teacher modeling and think-aloud is to show students the thinking 

process of a writer as he or she begins a first draft. At the end of the think-aloud, students also should 

be able to name the steps the teacher took so they can apply those steps to their own writing.  

• As students are drafting, they should have a copy of the Summary Writing Targets. This will help them 

attend to the criteria for a quality summary. They have seen it as an anchor chart Lessons 1 and 2) but in 

this lesson, they get their own copy which they should keep through Lesson 6. 

• If not already created, create an anchor chart of the Summary Writing Targets student document from 

Lesson 1 or project a copy for display during Work Time A. 

• Project the Writing Process anchor chart from Lesson 3 through today’s lesson. 

• Consider strategic pairs of students for the Simple and Compound Sentences activity in Work Time C. 

• There are two mini-lessons on simple and compound sentences. The first of those mini-lessons is within 

this lesson and the second mini-lesson is in Lesson 5. The homework for Lessons 4 and 5 are related to 

simple and compound sentences. 
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Lesson Vocabulary Materials 

draft, first draft, revise • Writing Process anchor chart (from Lesson 3; for display) 

• Equity sticks 

• Summary Writing Targets anchor chart (from Lesson 1; for display) 

• Paragraph Writing Organizer: Sample for Waiting for the Biblioburro (for display and teacher use in Work Time A) 

• Chart paper (for modeling draft writing for Waiting for the Biblioburro) 

• Model Summary of Waiting for the Biblioburro (for teacher reference only in Work Time A) 

• Students’ Paragraph Writing Graphic Organizers (from Lesson 3) 

• Summary Writing Targets recording form (one per student) 

• Lined paper (for students to draft) 

• Simple and Compound Sentences recording form (one per student) 

• Guided Practice: Simple and Compound Sentences anchor chart (for display and use in Work Time C) 

• Classic Starts edition of Peter Pan (book; one per student or pair of students) 

• Lesson 3 Homework (2-sided; one per student) 

• Sample student summary of Peter Pan (average; for teacher reference) 

• Sample student summary of Peter Pan (high; for teacher reference) 
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Opening Meeting Students’ Needs 

A. Unpacking the Learning Targets (2 minutes)  

• Congratulate students on the good planning they have already done for their summary paragraph.  

• Display the Writing Process anchor chart (from Lesson 3). Students should be very familiar with this anchor chart 

and the writing process from their work through the year. Cold call on a student to read through the steps. Remind students 

that in the previous lesson they worked hard to create a plan for their summary writing. 

• Read the learning target aloud to students: “I can write a first draft of my Peter Pan summary.” 

• Ask students: “Why is it important for writers to create a first draft?” 

• Give students a minute to think and then talk with a partner. 

• Use equity sticks to cold call a few students for responses. Listen for: “A first draft helps writers get all their ideas down on 

paper,” or “A first draft is a best first try.” 
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Work Time Meeting Students’ Needs 

A. Mini-Lesson: Moving from Plan to First Draft (18 minutes)  

• Display the Summary Writing Targets anchor chart and distribute a copy to students. Review the Ideas and 

Organization sections with students by having student volunteers read each criterion aloud. Tell them that what they want to 

think about today is making sure they include the important characters and the important events as they draft their 

summary of Peter Pan.  

• Reread the first criterion in the Organization section aloud to students: “I can use a topic and concluding sentence in my 

summary.” Remind students that when they write their draft today, it’s important for them to attend carefully to their 

introduction and conclusion.  

• Tell students that as they write their first draft, they should think about how they are going to use their writing plan to help 

create their summary paragraph. Also, having their Summary Writing Targets document out and visible will help them to 

focus on what they need to do and what their writing needs to include. 

• Before students get started on their own first draft, tell them you are going to model your thinking as a writer by beginning 

to write a first draft for the text Waiting for the Biblioburro. Say something like: “Before you begin your own drafts of your 

summaries, I’m going to show you how I’d go about writing my first draft off of the writing plan I created yesterday.”  

• Remind students that you created a plan for writing a summary of Waiting for the Biblioburro in Lesson 3. Display the 

Paragraph Writing Organizer: Sample for Waiting for the Biblioburro (from Lesson 3). 

• Make clear to students that their job is to listen closely and watch the decisions you make as a writer as you model. The 

modeling will be of just the beginning of the first draft for the story.  Use chart paper for the drafting, skipping lines as you 

write. (Use the Model Summary of Waiting for the Biblioburro available in Supporting Materials as a guide during 

the modeling but do not show the full paragraph to students). The purpose of the modeling is for them to see you working 

through the same process they will be going through. It’s important to also model continual examination of the paragraph 

organizer as well.  

• Tell students you will be using your plan to guide the writing of your first draft. Begin by modeling with a think aloud of you 

reviewing the entire organizer since that’s what students will need to do. 

• Begin the think-aloud with something like: “When I look at the criteria in the writing targets, I know I have to make my 

writing clear. Part of that will be introducing my topic to my reader... I’ll need to use my details to tell the reader information 

about the book keeping the order of the events in mind... And then I have to wrap the paragraph up for my reader with a 

strong conclusion…” 

• Consider providing nonlinguistic 

symbols for the paragraph criteria 

on the anchor chart to assist ELLs in 

making connections with 

vocabulary. 

• When ELLs are asked to produce 

language, consider providing a 

sentence frame, sentence starter, or 

cloze sentence to assist and provide 

the structure required. 

• Consider pulling a small group of 

students who might need targeted 

support with their drafting. 

• If there are students who are 

struggling, consider pulling them 

aside and modeling the writing for 

the “Middle’ and “End.” 

• If desired, insert a short pause point 

after the introduction is modeled 

and have students partner share 

their observations up to that point. 

• Part of the modeling could include 

repeated oral rehearsal. This can be 

very beneficial for students.  
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Work Time (continued) Meeting Students’ Needs 

• Continue with the think aloud: “In looking at my Introduction box on my planning page, I know that my first sentence needs 

to tell my reader what the book is and name the main character. I see that in my plan. When I look at my writing organizer, I 

remember that I also wanted to tell the reader that it is a heart-warming story, so I am going to write, ‘Waiting for the 

Biblioburro is a heart-warming story about a little girl named Ana and an amazing man who makes her dreams come true.’ 

That introduces the reader to my summary. A reader would most definitely know what my writing was going to be about if I 

start that way!”  

• Keep referencing the plan. Be very purposeful and obvious about this by saying things like: “I see on my plan that I wrote 

___, “ or “Let me look at my plan to see what I wrote.” 

• Continue with the think-aloud: “Now I have to tell my reader about the beginning part of the story. (Look at organize.r) I am 

going to write, ‘Ana loves stories. She often makes them up to help her little brother fall asleep. In her small village in 

Colombia, there is no school or library and there are only a few books and she has read them all.’ ” 

• Remind students about the book summaries on the back of the chapter books that they read in Lesson 1. Point out that when 

writing a summary of a chapter book, writers cannot always capture all events but must select what to highlight. It comes 

down to choosing the most relevant examples. 

• End the think-aloud at this point. The purpose is not to model writing the entire paragraph, but more to model how a writer 

gets started and how a writer uses various tools and methods to be successful. 

• Pause and ask students:  

* “Now that you have watched me begin to write my first draft paragraph, what did you see me do as a writer? Turn and talk 

to a partner about what I did and what I thought about as a writer.” 

• Give students a minute or two to talk to their partner. Then cold call on a few students to share their thoughts. Listen for: 

“You thought about the criteria on the summary writing targets,” or “You used your paragraph writing organizer to think 

about the sequence and the most important events in the story,” or “You wrote complete sentences that made sense,” or “You 

didn’t retell the story naming everything that happens. You kept to the most important ideas.” 

• Explain to students that their job today will be to use their Paragraph Writing graphic organizer and their Summary Writing 

Targets to write a first draft summary paragraph. Encourage students to work very hard to write the summary in their own 

words. For now they should try their best to pay attention to spelling, capitalization, and punctuation but make sure they 

know they will have time to edit their paragraphs for conventions in the next lesson. 

•   
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Work Time (continued) Meeting Students’ Needs 

B. Writing a First Draft (25 minutes)  

• Be sure that students have their Paragraph Writing graphic organizer (from Lesson 3). Distribute the Summary 

Writing Targets so students have their own copy to use for the next lessons. Before they begin to write ask students why 

these two documents are so important to helping them write their drafts.  

• Tell students that they will have time in future lessons to make their writing stronger with revision and editing work.  

• Stress that for today they should focus their efforts on three things: 

1. Make sure the paragraph has a strong introduction and conclusion.  

2. Make sure their writing flows in a way that makes sense with the story events. 

3. Make sure they use important details from the book to help the reader understand the key characters and events.  

• Address any clarifying questions. 

• Give students about 25 minutes to draft. Circulate to answer clarifying questions, although students need to write 

independently. Remind them to use their planning tools to help them with their first draft. If a student is struggling with a 

topic sentence, consider asking: “What is it that you want the reader to know right away?” If a student is struggling with 

pulling out key events, consider asking: “What is an important event that changed the direction of the story?” 

• Consider pulling a small group of 

students who might need targeted 

support with their drafting. 

• The Summary Writing Targets 

recording form will be a helpful 

resource through the drafting, 

revising, and editing of their 

summaries. 

• Struggling students may need 

additional time and/or support to 

complete their draft. Find another 

time of day for this in advance of 

Lesson 5. 

• For struggling students, “read” their 

paragraph writing organizer aloud. 

Model how to use what’s written on 

the organizer to orally “rehearse” 

the sentences that could be written 

from each section. Then have 

students practice the oral rehearsal. 
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Work Time (continued) Meeting Students’ Needs 

C. Mini-Lesson 1: Simple and Compound Sentences (10 minutes)  

• Distribute the Simple and Compound Sentences recording form to students and project Part A of the recording 

form. Read the definition and examples of a simple sentence aloud to students. Invite students to pair share what makes 

those two sentences simple. A simple sentence is a sentence consisting of only one clause, with a single subject and 

predicate. 

• Repeat with the compound sentence definition and examples. Again, invite students to pair share what makes those two 

sentences compound. Reinforce the conjunctions used in both sentences, so and but. A compound sentence is a sentence 

with more than one subject or predicate, often joined with the use of a conjunction (and, but, for, nor, or, so, yet).  

• Display the Guided Practice: Simple and Compound Sentences anchor chart. Go through each example with 

students helping them identify whether the examples are simple or compound sentences. Require of students that they 

indicate what makes each sentence either simple or complex. 

• Students will need their copy of Classic Starts edition of Peter Pan. Give students about 10 minutes to complete Part B 

of the recording form with a partner. After students have completed the form, discuss this section as a class and answer any 

questions as needed. Students should have pulled out the following compound sentences from the Peter Pan text:  

– This would not have been fighting fair, so Peter offered Hook a hand to hoist himself up. 

– People had been unfair to Peter before, but he had always forgotten it, and so he reacted as if it were the first time. 

– Hook clawed Peter twice with his hook, and might have finished him off had he not just then heard a ticking.  

 

• Consider pre-teaching struggling 

learners on the concept of simple 

and compound sentences. 

• All students developing academic 

language will benefit from direct 

instruction of academic vocabulary. 

• Consider writing and breaking down 

multistep directions into numbered 

elements. Struggling learners can 

return to these guidelines to make 

sure they are on track. 

• Consider providing struggling 

learners with a copy of the Guided 

Practice: Simple and Compound 

Sentences document. Underline the 

simple sentences in blue. Underline 

the first clause of the compound 

sentences in blue but underline the 

second clause in green. This will 

help students recognize that the 

compound sentences have the two 

distinct ideas. 
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Closing and Assessment Meeting Students’ Needs 

A. Debrief: Reflections of a Writer ( 5 minutes) 

• Introduce a simple reflection/sharing protocol. Use the sentence starters: 

     - “I used to think ________. But now I know ______.” 

• Model with an example and stress that the sharing be connected to the work of the lesson. 
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Homework Meeting Students’ Needs 

• Complete the Simple and Compound Sentences homework sheet. 

 

 

Note: In Lesson 5, students will need their first drafts to begin revising. Be sure to review students’ first draft writing from today’s lesson and give clear 

feedback. This will support students’ revisions in Lesson 5 and their success on the assessment in Lesson 6. If some students need additional time for their 

drafting, it may be necessary to hold off with Lesson 5. 

 

The remaining lessons in Unit 3 are centered on students’ writing summaries and opinions of Peter Pan. Review Lesson 11 in advance to begin planning for 

the publication of these two pieces.  

 

Determine the format for publishing these two pieces of writing now and make the necessary arrangements for technology use (if applicable). Time is not 

devoted in these lessons for recopying in best handwriting or for word-processing; time is devoted instead to the instructional aspects of the writing process.  

 

Consider coordinating with the art teacher or arrange time for the artistic component for the cover of the book jacket.  

 

In Lesson 12, students share their opinion writing with their peers. In addition, students should also present their performance task writing to an outside 

audience. Arrange for a celebration with an authentic audience (e.g., other students in the school or families). 
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Summary Writing Targets 

 

Name: 

Date: 

 

Criteria Learning Targets  

IDEAS 
 Key characters and events 

 Sequence 

 Evidence from the text 

• I can name most important characters and events in the 

text.  

 

• I can use details and examples from Peter Pan that 

support my writing and make my summary clear. 

 

ORGANIZATION AND 
STYLE 
 

 Sentence composition 

 Vocabulary 

• I can use a topic and concluding sentence in my 

summary. 

 

• I can organize my writing to follow the sequence of the 

story. 

 

• I can write sentences that make my writing interesting.  

• I can use wording that is vivid and precise.  

CONVENTIONS 
 Grammar 

 Usage 

 Capitalization 

 Punctuation 

 Spelling   

• I can use conventions to send a clear message to my 

reader.  

 

• I can accurately use beginning and ending punctuation.  

• I can capitalize character names, proper nouns, and 

titles. 
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 Model Summary for Waiting for the Biblioburro 

(for Teacher Reference Only) 

 

Waiting for the Biblioburro is a heart-warming story about a little girl who loves books 

and an amazing man who makes her dreams come true. Ana loves stories. She often 

makes them up to help her little brother fall asleep. In her small village in Colombia, 

there is no school or library and there are only a few books and she has read them all. 

One morning, Ana wakes up to the sound of hooves. She sees a traveling library on the 

backs of two donkeys being led into her village by a special man – a bibliotecario, a 

librarian! She loves the librarian and his donkeys, Alfa and Beto but most of all she 

loves having new books to read! Ana is able to borrow books until the biblioburro, or 

traveling library, returns to her village. At the end of the book, Ana has a surprise of her 

own for the librarian – a book she wrote about him. Thanks to the biblioburro, Ana 

never had to be without books to read ever again. 
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Simple and Compound Sentences Recording Form 

 

Name: 

Date: 

 

Part A: Simple and Compound Sentences 
 

A simple sentence contains a subject and a verb and shows a complete thought. 
 

Examples: 
• I ran to the park yesterday afternoon. 

• José and Kelly played on the playground after school. 
 

A compound sentence is two simple sentences joined by a conjunction. A 

conjunction is a connecting word like or, and, nor, but, or, yet, so. 
 

Examples: 
• Alejandro played football, so Maria went biking. 

• I went to bed early, but my brother stayed up late. 

 

Part B: Finding Compound Sentences in Peter Pan 
 

Turn to page 78 in your Classic Starts Peter Pan text. Read this page with your partner and try to find 

at least two compound sentences. 

 

1.  ____________________________________________________________________ 

 

     ____________________________________________________________________ 
 

 

2. ____________________________________________________________________ 

 

    ____________________________________________________________________ 
 

 

3.  ___________________________________________________________________ 

 

     ___________________________________________________________________ 



 

 

GRADE 3: MODULE 3A: UNIT 3: LESSON 4 

 

Copyright © 2013 by Expeditionary Learning, New York, NY. All Rights Reserved. 

NYS Common Core ELA Curriculum  •  G3:M3A:U3:L4  •  November 2013 

CCI Enhanced Module (Williamsville Central Schools) June 2015  •  15   
 

Guided Practice: Simple and Compound Sentences 

 
 
Read each sentence and decide if it is simple or complex.  
 

 

Sentences from Peter Pan. 
 

 

S or C? 

 

Peter was a little annoyed with the children for knowing so much 

about the island. 
 

 

 

Down below, black shadows grew and strange noises could be 

heard. 
 

 

 

The boys had been excited about the pirates, but at the reality of 

them Michael began to cry, and even John gulped. 
 

 

 

The wind from the cannon fire carried Peter far out to sea. 
 
 

 

 

Suddenly the quiet black sky was split in two by a loud boom. 
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Lesson 4 Homework: 
Simple and Compound Sentences (p.1) 

 

Name: 

Date: 

 
 

Part A: Simple and Compound Sentences 
 

A simple sentence contains a subject and a verb and shows a complete thought. 
 

Examples: 
• I ran to the park yesterday afternoon. 

• José and Kelly played on the playground after school. 
 

A compound sentence is two simple sentences joined by a conjunction. A 

conjunction is a connecting word like or, and, nor, but, or, yet, so. 
 

Examples: 
• Alejandro played football, so Maria went biking. 

• I went to bed early, but my brother stayed up late. 

 

Part B: Practice – Simple or Compound? 
 

1. My dog runs around the house, but my cat likes to sleep on the couch. 

     ___________________________________ 
 

2. Alicia goes to the library and studies every day. 

     ___________________________________ 
 

3. My mom and dad like the beach, but my sister and I prefer the mountains. 

     ___________________________________ 
 

4. Juan and Arturo play soccer every afternoon. 

     ___________________________________ 
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Lesson 4 Homework: 

Simple and Compound Sentences (p.2) 

 

Part C: Combine these two simple sentences with a conjunction to form a compound 
sentence. 

 

I play the piano. My sister plays the flute. 
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Sample Student Summary of Peter Pan 

(average) 

 

Imagine staying a child forever. That’s exactly what happens in Neverland. A boy 

named Peter Pan lives there with a group of boys called the lost boys. Peter and the lost 

boys don’t have a mother or father. Peter makes trips to London where a family named 

the Darlings live. This is how Peter finds a mother for the lost boys. It’s actually a girl 

named Wendy Darling. Peter convinces Wendy to fly back to Neverland with him. This 

is the beginning of a fabulous adventure for Wendy and her brothers John and Michael. 

In Neverland there are mermaids, an Indian princess, and even a group of pirates. The 

leader of the pirates is Captain Hook. Hook and the pirates are always looking for Peter 

and the lost boys because Captain Hook blames Peter for the fact that he lost his hand 

to a crocodile. In the end, Wendy decides they must return home to London. The lost 

boys go too. Wendy, John, and Michael are reunited with their parents who decide to 

adopt the lost boys. But Peter returns to Neverland so he can stay a boy forever. 
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Sample Student Summary of Peter Pan 

(high) 

 

Is it possible to stay a boy forever? Is there really a place called Neverland with children, 

mermaids, Indians, pirates, and even a fairy named Tinker Bell? Peter Pan is a magical 

story about a boy named Peter who never grows up. He lives in Neverland with the lost 

boys and other interesting characters. Peter Pan comes to the Darling’s house to hear 

the stories Mrs. Darling tells the children at bedtime. One night he meets Wendy. He 

convinces Wendy to return to Neverland with him so she can be a mother to him and 

the lost boys. She agrees but only if John and Michael can go to. They fly to Neverland. 

Wendy, John, and Michael arrive in Neverland and meet the lost boys. Peter is the 

leader of the lost boys. Tinker Bell is jealous of Wendy. They see Captain Hook and the 

pirates. Wendy, John, and Michael settle in to life in Neverland. Wendy becomes the 

mother of the lost boys. She starts a school to help John and Michael remember Mr. 

and Mrs. Darling and their life in London. The pirates capture Wendy and the boys and 

take them to the Jolly Roger. Captain Hook and Smee try to find out where Peter’s 

hideout is. Captain Hook discovers the cave and tries to poison Peter but Tinker Bell 

drinks the poison to save Peter. Peter goes to save Wendy and the boys. There is a big 

battle between the pirates and the lost boys. Peter and Hook fight one final time. Peter 

wins and Hook throws himself off the ship to the waiting crocodile. Peter, Wendy and 

the boys sail for London so Wendy, John, and Michael can go back home. Peter and 

Tinker Bell fly ahead and try to close the window so Peter can keep Wendy with him 

but he changes his mind when he sees Mrs. Darling crying. Wendy, John, and Michael 

are reunited with Mr. and Mrs. Darling. The Darlings adopt the lost boys. Peter says 

goodbye and leaves to return to Neverland. He visits years later to find Wendy grown 

up with a daughter of her own. Wendy allows Jane to go with Peter for spring cleaning. 

 


